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The AI4ALL: Empowering Inclusive Digital Innovation Through Human-Centered Al project
directly responds to these challenges. Its main goal is to equip educators with the
knowledge, tools, and competences needed to integrate Al into inclusive digital education.

The objectives of the AI4ALL project have been carefully defined based on an in-depth
Needs Analysis, considering the strengths and weaknesses of the partner organizations, their

existing capacities, and their expertise in digital education, accessibility, and Al integration.

The project aims to achieve the following key objectives:

1. Enhancing Digital Accessibility in HE and VET through Al-driven Training Resources
Develop Al-powered tools and methodologies to create inclusive and accessible digital
training materials for HE and VET. This includes leveraging features such as text-to-speech,
automated captions, and adaptive learning formats to ensure that all students—including

those with disabilities—can fully engage with educational content.

2. Transforming Teaching Practices with Al: Building a Competent, Digital-Ready
Educator Workforce

Train faculty in Al-driven prompt engineering and content creation to enhance inclusivity
and effectiveness in digital education. Educators will develop five core competences:

1) Advanced Al Literacy in Pedagogy

2) Expertise in Al Prompt Engineering

3) Inclusive Digital Content Creation

4) Data-Driven Personalization Skills

5) Ethical and Responsible Al Integration

3. Developing a Framework for Inclusive Al Integration in HE and VET
Produce a practical framework and handbook on Al-enhanced digital content creation. This
will emphasize user-centered design, accessibility, and ethical Al use, ensuring inclusivity and

adaptability across diverse educational contexts.
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1. Brief overview of both focus groups (objectives, format, number of participants).
2. High-level synthesis of findings (shared themes, main differences between Germany
and Luxembourg).

3. Key implications for the handbook and videos.

As part of Activity 1 of the Erasmus+ co-funded project Al4All: Empowering Inclusive
Digital Innovation Through Human-Centered Al, two expert focus group interviews were
successfully conducted — the first at XU Exponential University of Applied Sciences
(Germany) with seven national Al and higher education experts, and the second at
Luxembourg Creative Lab (LCL) with seven specialists representing diverse fields within
Vocational Education and Training (VET). Both sessions were designed to gather in-depth
insights on how Al-driven, inclusive training resources can best support educators and
trainers in integrating artificial intelligence into accessible and equitable teaching
practices. The discussions confirmed the five core competences identified during the
Al4All Needs Analysis — advanced Al literacy, prompt engineering, inclusive digital content
creation, data-driven personalization, and ethical Al integration — while uncovering
additional context-specific insights. Shared themes across both focus groups included the
recognition that educators possess strong inclusion and diversity awareness but often lack
the technological confidence and Al-specific skills necessary for effective implementation.
Participants in Germany emphasized the importance of aligning Al with inclusive pedagogy
and project-based learning, reflecting the applied and research-oriented nature of higher
education. Meanwhile, experts in Luxembourg stressed the need for practical, hands-on
methodologies and examples tailored to VET trainers, where accessibility and real-world
relevance are key. Both groups agreed that the Al4All Handbook should serve as a
practical, user-centered guide providing ethical guidance, inclusive design principles, and
adaptable pedagogical strategies, complemented by five targeted training videos that
visually demonstrate best practices. Together, the two sessions provided a comprehensive,
cross-sector perspective that will ensure the project’s final outputs are balanced,
evidence-based, and highly applicable to both higher education and vocational training
contexts across Europe.

Recap of the AI4ALL project’s main goal and objectives.
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Explanation of why focus group interviews were conducted (link to Needs
Analysis and Handbook development).

Specific aims:
e \Validate and refine the five-chapter structure of the handbook.
e Capture expert perspectives on the five competences.
e Gather insights on practical tools, ethical challenges, and best practices.
e Collect input on video formats and topics to complement the handbook.

Context and Objectives

The Al4All: Empowering Inclusive Digital Innovation Through Human-Centered Al project,
co-funded by Erasmus+, aims to enhance digital accessibility and inclusivity in Higher
Education (HE) and Vocational Education and Training (VET) through the responsible use
of artificial intelligence. Its goal is to equip educators with five key competences -
advanced Al literacy, prompt engineering, inclusive content creation, data-driven
personalization, and ethical Al integration - while developing a replicable framework for
inclusive Al adoption across Europe.

To support this goal, two focus group interviews were conducted: one in Germany with
higher education experts and another in Luxembourg with VET specialists. Building on the
project’s Needs Analysis, the sessions aimed to:

e Validate and refine the five-chapter structure of the upcoming Al4All Handbook.

e Gather expert insights on the five key competences and their relevance in practice.
e |dentify tools, ethical challenges, and best practices for inclusive Al integration.

e Collect input on the themes and formats of the five accompanying training videos.

These focus groups provided essential, evidence-based input to ensure that the Al4All
Handbook and videos are practical, inclusive, and aligned with real educator needs across
HE and VET contexts.

e Description of sessions (locations, number of participants, duration).
e® Profiles of participants (faculties, VET instructors, Al experts — without personal

identifiers).
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® Moderation approach (semi-structured, guided questions).

e Tools used (note-taking, recording, transcription).

To ensure that the Al4All Handbook “Al for Inclusive Learning: A Practical Guide for Faculty
and VET Trainers” and its accompanying training videos are grounded in evidence and
expert input, two structured focus group interviews were organized across Germany and
Luxembourg. Both sessions followed a consistent methodological approach, allowing for
comparative analysis while reflecting the specific needs and realities of Higher Education
(HE) and Vocational Education and Training (VET) contexts.

Germany - XU Exponential University of Applied Sciences (October 7, 2025)

The first focus group interview took place on October 7, 2025, at XU Exponential
University of Applied Sciences in Potsdam, Germany. The session brought together seven
higher education experts with backgrounds in Al innovation, pedagogy, digital accessibility,
and curriculum design. Participants included faculty members and researchers actively
engaged in integrating Al tools into teaching and assessment within applied university
settings. The session lasted two hours and was moderated by Prof. Dr. Petyo Budakov, Vice
President Teaching at XU University.

The discussion followed a semi-structured format, guided by ten open-ended questions
derived from the project’s methodology framework. These questions encouraged
reflection on Al’s role in inclusive pedagogy, ethical use in learning environments, and
strategies for accessibility and wellbeing. A participatory approach was used to ensure
balanced contributions from all participants, fostering open dialogue and
cross-disciplinary exchange.

Luxembourg - Luxembourg Creative Lab (October 10 and October 14, 2025)

The second focus group interview was coordinated and facilitated by the Luxembourg
Creative Lab (LCL) and conducted in two parts on October 10 and October 14, 2025, to
accommodate participants’ schedules and ensure broader representation. In total, seven
experts participated, representing VET institutions, training centers, and organizations
specializing in Al, digital inclusion, and educational technology. Participants included VET
instructors, curriculum developers, and accessibility specialists working across diverse
vocational sectors.

The sessions each lasted approximately 90 minutes and were moderated by LCL’s senior
facilitators, who applied the same semi-structured interview guide as used in Germany to
maintain consistency and comparability but the focus was placed on the VET. Discussions
focused on the relevance of the five identified educator competences, good practices in
Al-enhanced inclusion training, and practical methodologies applicable in VET settings.
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Together, these sessions provided a robust qualitative foundation for the Al4All project,
ensuring that the resulting outputs reflect the diverse realities, challenges, and
opportunities of integrating Al for inclusivity across both higher education and vocational
education systems in Europe.

5.1 Opportunities and Risks of Al in Inclusive Education

e Summary of opportunities identified.

e Summary of risks/challenges raised.

Across both focus group interviews in Germany and Luxembourg, participants recognized
significant opportunities for artificial intelligence (Al) to transform inclusivity and
accessibility in education—while also identifying a series of challenges and risks that
require careful management to ensure ethical and equitable implementation.

Opportunities Identified

Experts from both higher education (HE) and vocational education and training (VET)
agreed that Al offers powerful tools to personalize learning experiences, enabling adaptive
teaching approaches that respond to individual learners’ abilities, preferences, and
progress. In the German session, participants highlighted the potential of Al to reduce
exam anxiety and cognitive overload by providing continuous, formative feedback rather
than high-stakes evaluation. They also saw value in Al for improving accessibility, such as
through text-to-speech functions, automatic captioning, translation tools, and adaptive
learning platforms that support students with disabilities or linguistic barriers.

In Luxembourg, VET specialists emphasized the potential of Al to make training more
hands-on, flexible, and relevant to real-world professional contexts, for instance through
Al-driven simulations, personalized training modules, and intelligent tutoring systems.
Both groups saw Al as an opportunity to enhance student engagement and wellbeing,
assist educators with workload management, and foster data-informed decision-making
for inclusive curriculum design.

Risks and Challenges Identified
Despite these benefits, participants in both countries stressed the need for ethical
vigilance and pedagogical balance. The most frequently cited risk was over-reliance on Al
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tools without sufficient human oversight, potentially leading to reduced empathy,
depersonalized teaching, or uncritical acceptance of algorithmic recommendations.
Experts warned of bias embedded in Al systems, which could unintentionally disadvantage
marginalized learners if not properly monitored.

Participants also pointed to privacy and data protection concerns, particularly regarding
the use of learning analytics in both HE and VET. In Luxembourg, trainers noted a skills gap
among educators, many of whom possess strong inclusion and diversity awareness but
lack technical confidence in Al usage. German participants similarly emphasized the
challenge of ensuring that Al integration remains aligned with inclusive pedagogical
values, rather than driven solely by efficiency or novelty. Both groups called for systematic
training and ethical frameworks to ensure that educators use Al responsibly, transparently,
and in ways that truly advance inclusion rather than create new barriers.

In summary, while Al holds enormous promise to make education more accessible,
adaptive, and learner-centered, its success depends on ethical design, human guidance,
and continuous professional development to equip educators with the skills to use these
technologies inclusively and effectively.

5.2 Competence Development Priorities

e Insights on the five targeted competences:
o Advanced Al Literacy in Pedagogy
o Al Prompt Engineering
o Inclusive Digital Content Creation
o Data-Driven Personalization

o Ethical Al Integration

Findings from both focus group interviews — held in Germany with higher education (HE)
experts and in Luxembourg with vocational education and training (VET) specialists —
confirmed the strong relevance of the five targeted competences identified in the Al4All
Needs Analysis: Advanced Al Literacy in Pedagogy, Al Prompt Engineering, Inclusive Digital
Content Creation, Data-Driven Personalization, and Ethical Al Integration.

Participants across both contexts agreed that these competences are essential for
preparing educators to design and implement inclusive, Al-enhanced teaching and
learning environments. However, they also emphasized that the degree of priority and the
application of each competence varies between HE and VET, highlighting the need for the
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Al4All Handbook to act as a bridge between academic and practice-oriented training
ecosystems.

(1)Advanced Al Literacy in Pedagogy was recognized as the foundation competence. In
HE, participants highlighted the need for faculty to critically understand Al’'s mechanisms
and align them with research-based, inclusive pedagogy. In VET, educators emphasized the
practical side—understanding how Al can improve hands-on learning and simulate real
work-based scenarios. Both groups agreed that without this foundational literacy, Al
adoption risks being fragmented or superficial.

(2)Al Prompt Engineering emerged as one of the most in-demand competences in both
contexts. HE experts saw it as a skill enabling educators to generate context-specific and
inclusive learning materials efficiently, while VET trainers viewed it as a tool for creating
adaptive, industry-relevant learning scenarios. Both groups underscored the need for
training on crafting prompts that avoid bias and reflect diversity, cultural awareness, and
accessibility principles.

(3)Inclusive Digital Content Creation was regarded as a shared strength among educators,
yet both groups noted the importance of leveraging Al tools to move beyond compliance
and achieve truly universal design. HE experts focused on integrating accessibility into
academic materials and research-driven teaching, while VET participants stressed the use
of Al for captioning, translation, and multimodal content creation tailored to learners with
varying abilities and linguistic backgrounds.

(4)Data-Driven Personalization was viewed as an emerging but challenging area. While HE
experts discussed the use of analytics to personalize academic learning paths, VET trainers
focused on using Al to monitor skill acquisition and training progression. Both groups
highlighted the importance of data literacy, transparency, and ethical data handling,
stressing that personalization must enhance inclusion rather than reinforce inequalities.

Finally, (5)Ethical Al Integration was considered the cornerstone of all competences. Both
HE and VET participants agreed that educators must be able to identify bias, ensure
fairness, and maintain human oversight in Al-supported decision-making. They also
emphasized the educator’s role in guiding students on how to use Al ethically, particularly
in assessments, project-based work, and workplace simulations.

Overall, the discussions in both Germany and Luxembourg demonstrated that while HE
and VET operate in different educational contexts, they share a common goal:
empowering educators to apply Al responsibly and inclusively. The five competences
together form a comprehensive bridge between academic innovation and vocational
practicality, ensuring that the Al4All project delivers tools and knowledge applicable
across Europe’s diverse learning environments.
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5.3 Handbook Structure: Chapter-Specific Insights

e Chapter 1: Bridging Advanced Al Techniques with Inclusive Pedagogy
o Expert views, needs, and recommendations.
e Chapter 2: Al-Driven Strategies for Accessibility and Student Wellbeing
o Key suggestions and examples.
o Chapter 3: Mastering Al Prompt Engineering for Inclusive Content Creation
O Best practices and challenges raised.
e Chapter 4: Enhancing User Experience and Visual Accessibility in Al-Generated
Training Materials
o Techniques, tools, and user-centered approaches.
e Chapter 5: Integrating Al into Pedagogical Practices

o Strategies for adoption and sustainable integration.

Following the insights gathered from the focus group interviews in Germany (Higher
Education) and Luxembourg (Vocational Education and Training), the consortium has
refined the structure of the Al4All Handbook “Al for Inclusive Learning: A Practical Guide
for Faculty and VET Trainers.” The discussions validated the five proposed chapters and
highlighted a strong need to ensure that the content bridges Higher Education (HE) and
VET contexts, combining academic rigor with applied, real-world relevance.

Notably, Chapter 5 has been slightly adapted based on the recommendations from the
German session held at XU Exponential University of Applied Sciences, where experts
proposed emphasizing Project-Based Learning (PBL) as a practical model for integrating Al
into teaching and assessment. This modification aligns well with the needs identified in
Luxembourg, where VET trainers stressed the importance of applied, hands-on learning
environments that reflect workplace realities.

Each chapter of the Handbook will consist of three structured units, designed to build
from foundational understanding toward practical application and reflection. The chapters
are informed by the five core competences identified in the Al4All Needs Analysis —
Advanced Al Literacy in Pedagogy, Al Prompt Engineering, Inclusive Digital Content
Creation, Data-Driven Personalization, and Ethical Al Integration — and adapted to reflect
the specific educational priorities of XU Exponential University (Germany) and
Luxembourg Creative Lab (Luxembourg).

Chapter 1: Bridging Advanced Al Techniques with Inclusive Pedagogy

This chapter introduces educators to the pedagogical potential of Al and provides a
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foundation for integrating technology in inclusive teaching practices.

Unit 1 — Understanding Al in Education: Introduces Al concepts and mechanisms most
relevant to HE and VET, including generative Al, adaptive learning, and machine learning,
highlighting their pedagogical implications.

Unit 2 — Inclusive Pedagogical Frameworks: Explains how Al tools can align with inclusive
teaching models such as Universal Design for Learning (UDL) and differentiated
instruction.

Unit 3 — Practical Integration in Course Design: Offers guidance for designing
Al-supported courses, balancing automation and human interaction to ensure accessibility
and fairness.

Case Study: Using Adaptive Al Tools to Support Students with Diverse Learning Needs in a
Bachelor’s Degree Program.

Chapter 2: Al-Driven Strategies for Accessibility and Student Wellbeing

This chapter focuses on how Al can support accessibility, mental wellbeing, and inclusive
learning environments.

Unit 1 — Al for Digital Accessibility: Explores tools for text-to-speech, automated captions,
translation, and alternative content creation for students with disabilities or language
barriers.

Unit 2 — Supporting Student Wellbeing through Al: Examines how Al-driven systems can
detect signs of exam anxiety, stress, or disengagement, offering personalized interventions
and wellbeing recommendations.

Unit 3 — Designing Equitable Assessment Models: Provides best practices for developing
assessment strategies using Al that reduce pressure, enhance motivation, and maintain
fairness.

Case Study: Applying Al Feedback Systems to Reduce Exam Anxiety and Improve
Concentration in University Classrooms.

Chapter 3: Mastering Al Prompt Engineering for Inclusive Content Creation

This chapter develops educators’ skills in crafting effective prompts that generate
accessible, inclusive, and pedagogically sound Al outputs.

Unit 1 - Principles of Prompt Engineering: Defines prompt engineering, its role in
Al-assisted education, and strategies for generating relevant and ethical outputs.

Unit 2 — Designing Inclusive Prompts: Focuses on developing prompts that avoid bias and
reflect diversity in gender, culture, and learning styles.

Unit 3 — Practical Applications in Course Material Development: Demonstrates how to
create high-quality, inclusive learning content, such as assignments, learning simulations,
and visual resources, using Al tools.

Case Study: Crafting Prompts for Inclusive, Multilingual Content in Digital Learning
Platforms.

Al4All Summary of Findings from Focus-Group Interviews Page 13 of 20



* X %
* *
* *
* *

Al4AIl: Empowering Inclusive Digital * 5 *
Innovation Through Human-Centered Al
Co-funded by
the European Union

Chapter 4: Enhancing User Experience and Visual Accessibility in Al-Generated
Learning Materials

This chapter provides tools and guidelines for ensuring Al-generated materials are
accessible, visually inclusive, and user-friendly.

Unit 1 — Understanding Visual Accessibility: Explains accessibility standards (e.g., WCAG
2.2) and how Al can help educators meet them in digital materials.

Unit 2 — Evaluating Al-Generated Visuals and Interfaces: Offers methods for assessing
readability, contrast, and cognitive load in Al-created images and layouts, including
suitability for learners with eye-related disabilities.

Unit 3 — Designing for Usability and Engagement: Presents design best practices for
Al-enhanced learning platforms to improve navigation, interactivity, and student
engagement.

Case Study: Evaluating Al-Generated Infographics for Accessibility in Online Learning
Environments.

Chapter 5: Integrating Al into Pedagogical Practices — Emphasizing Project-Based
Learning

This chapter highlights the integration of Al into teaching and learning through
project-based learning (PBL)—a pedagogical model central to XU Exponential University
and relevant to applied VET contexts in Luxembourg.

Unit 1 — Fundamentals of Al-Enhanced Project-Based Learning: Introduces the principles
of PBL and explains how Al can be embedded to support research, creativity, and
collaboration.

Unit 2 — Designing Al-Supported Student Projects: Provides practical guidance on
integrating Al into interdisciplinary student projects, ensuring inclusivity, transparency,
and ethical use.

Unit 3 — Applying Al Responsibly in Teaching, Learning, and Assessment Design

This unit provides practical guidance for faculty members and teaching staff on how to
responsibly integrate Al tools into teaching, course development, and assessment
processes, in compliance with institutional policies such as the XU Guideline for the Ethical
and Accountable Use of Generative Al. It explains how professors, lecturers, and tutors
can transparently declare Al assistance in lecture materials, project supervision, or
formative feedback, while maintaining academic integrity and inclusivity.

Case Study: Integrating Al Tools into Project-Based Learning for Inclusive Innovation at
Universities of Applied Sciences.
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5.4 Ethical and Policy Considerations

e Ethical risks and safeguards.

e Alignment with EU Al Act and digital accessibility policies.

Across both focus group interviews in Germany and Luxembourg, participants emphasized
that ethical awareness and policy compliance are central to inclusive Al adoption in
education. Key ethical risks identified include bias in Al systems, lack of transparency, data
privacy breaches, and over-reliance on automated tools. To mitigate these, educators
must maintain human oversight, ensure data fairness, and promote ethical Al literacy
among staff and students.

Participants also stressed the importance of aligning all educational Al practices with the
EU Al Act, the GDPR, and EU digital accessibility directives (such as the European
Accessibility Act). Together, these frameworks guide institutions to develop trustworthy,
transparent, and human-centered Al systems that advance inclusivity without
compromising academic integrity or equity.

e® Suggested video topics linked to handbook chapters.
e Recommended video formats (tutorials, explainers, interviews, etc.).
e Accessibility features (captions, transcripts, multiple languages, sign language).

e |Integration with handbook chapters for cross-referencing.

Video 1 - “Bridging Al and Inclusive Teaching Practice”

Linked Chapter: Chapter 1: Bridging Advanced Al Techniques with Inclusive Pedagogy
Focus: Demonstrating how educators can responsibly integrate Al tools into course design,
lecture preparation, and assessment in alignment with institutional Al guidelines (e.g.,
XU’s Generative Al Policy).

Accessibility Features: Subtitles in English, German, and French.
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Video 2 — “Al for Accessibility and Student Wellbeing”

Linked Chapter: Chapter 2: Al-Driven Strategies for Accessibility and Student Wellbeing
Focus: Practical examples of using Al tools to support accessibility (text-to-speech,
captions, translation) and to mitigate exam stress or cognitive overload through adaptive
feedback and continuous assessment.

Accessibility Features: Subtitles in English, German, and French.

Video 3 — “Crafting Inclusive Prompts for Al Content Creation”

Linked Chapter: Chapter 3: Mastering Al Prompt Engineering for Inclusive Content
Creation

Focus: Step-by-step demonstration of how prompt engineering can be used to create
accessible and bias-aware learning materials. The video will show examples of prompts
that generate inclusive visuals and multilingual content.

Accessibility Features: Subtitles in English, German, and French.

Video 4 — “Designing Visually Accessible Al-Generated Learning Materials”

Linked Chapter: Chapter 4: Enhancing User Experience and Visual Accessibility in
Al-Generated Learning Materials

Focus: Demonstrating techniques to evaluate and optimize Al-generated visuals for
readability, contrast, and cognitive accessibility; highlighting tools that support compliance
with accessibility standards (e.g., WCAG 2.2).

Accessibility Features: Subtitles in English, German, and French.
Integration: Linked with Unit 2 — Evaluating Al-Generated Visuals and Interfaces.

Video 5 — “Al in Project-Based Learning: Driving Applied Innovation”

Linked Chapter: Chapter 5: Integrating Al into Pedagogical Practices — Emphasizing
Project-Based Learning

Focus: lllustrating how Al tools can support project-based learning (PBL) by enhancing
collaboration, creativity, and ethical reflection. Examples may include Al-assisted research
design, simulation-based teamwork, and reflective evaluation models.

Accessibility Features: Subtitles in English, German, and French.
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e Common themes across both groups.
e Differences in national contexts, practices, and priorities.

e Implications for ensuring European-wide applicability.

The focus group interviews in Germany and Luxembourg revealed strong common themes
and complementary insights. Both groups emphasized the transformative potential of Al
to enhance inclusivity, accessibility, and personalization in education while recognizing the
need for ethical frameworks, educator training, and human oversight. Participants agreed
on the relevance of the five identified competences and the importance of clear
institutional guidelines for ethical Al use.

However, contextual differences were also evident. In Germany, discussions—particularly
at XU Exponential University—focused on integrating Al within higher education and
project-based learning environments, reflecting an emphasis on research-driven
innovation and academic integrity. In contrast, Luxembourg’s VET experts prioritized
hands-on application, accessibility, and workplace relevance, highlighting the need for
practical tools and real-world scenarios that reflect learners’ diverse backgrounds and skill
levels.

Together, these perspectives provide a balanced foundation for European-wide
applicability. By combining Germany’s academic rigor and Luxembourg’s vocational
pragmatism, the Al4All Handbook and training videos will deliver inclusive, adaptable, and
context-sensitive guidance—ensuring that Al integration benefits educators and learners
across all education sectors.

e Consolidated findings for the handbook’s final structure.
e Prioritization of educator competences.

e Key design principles for handbook and videos.
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e Next steps for Activity 1.

The findings from both focus group interviews in Germany and Luxembourg have
confirmed and refined the final structure of the Al4All Handbook, consisting of five
interconnected chapters that align with educators’ real-world needs in both Higher
Education (HE) and Vocational Education and Training (VET). Participants strongly
validated the five key competences—advanced Al literacy, prompt engineering, inclusive
digital content creation, data-driven personalization, and ethical Al integration—as
essential priorities for building an inclusive, Al-ready teaching workforce.

The handbook and accompanying videos will follow three core design principles: (1) a
practical, example-driven approach that reflects authentic teaching contexts; (2)
accessibility and clarity for users of varying digital proficiency; and (3) strong alignment
with EU frameworks on ethics, data protection, and accessibility.

The next steps for Activity 1 will focus on consolidating input from both interviews into the
detailed content outline of each handbook chapter, finalizing video scripts and scenarios,
and initiating production and peer review. Together, these outputs will ensure that Al4All
delivers coherent, inclusive, and practice-oriented learning resources for educators across
Europe.

Photos: taken during the focus group interviews
Credits: XU Exponential University
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Photos taken during the interviews
Credit: Luxembourg Creative Lab
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